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Theory of Change: 

Improve Teaching to Grow Students

If we provide high quality professional development focused on evidence-based literacy 

practices to teachers who put that training into action 

then we will

Increase teacher effectiveness and students’ reading proficiency



1. TEACHERS: Deliver the Program
• Trained
• Paid
• Drive Scale/Multiplier Effect

2. SCIENTIFIC APPROACH: Leverage
• Science of Reading
• Bilingual Advantage
• Social Emotional Learning Expertise

3. STUDENT LEARNING: Customize
• Data-Driven 
• Coaching-Centric
• High Dosage Intervention
• Early Identification of Learning Differences

4. END GOAL: Confident and Capable Readers
• Setting the stage for their success in school and life

Catch Up & Read’s Special Sauce
How We Deliver Stellar Results
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ACTORS & 

PROCESS

INPUTS

What resources do we have 

to work with?

ACTIVITIES 

What is the program doing with its 

resources?

OUTPUTS

What are the tangible products 

of our activities?

SHORT-TERM OUTCOMES 

What changes do we expect 

to occur within the first year?

MID & LONG TERM OUTCOMES

What changes do we want to see in 

2-10 years?
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• Staff expertise & 

knowledge 

• CAR model of data 

driven, differentiated 

literacy instruction 

• Relationships with 

teachers, principals, 

district leaders

• Funding

• Deliver professional 

development on CAR model

• Monthly literacy progress 

monitoring 

• Weekly coaching/planning with 

teachers

• Progress monitoring with 

students

• # districts & campuses

• # teachers trained

• # students served

• # hrs coaching sessions 

with teachers, leaders & 

students

• # hrs of professional 

development delivered

• % satisfaction with CAR 

coaching & PD

• Improved knowledge of 

data driven, 

differentiated literacy 

instruction

• Improved use of data 

driven, differentiated 

literacy instruction

• Improved behavior 

management skills

• Improved 

effectiveness as a 

teacher

• Increased job 

satisfaction

MID-TERM (2-5 yrs)

• Increased proficiency planning, 

writing and delivering data 

driven, differentiated literacy 

instruction

• Increased teacher retention

LONG-TERM (5+ yrs)

• CAR teachers develop as 

instructional leaders on campus

• CAR model of data driven, 

differentiated literacy 

instruction becomes the 

campus norm
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• Stipend • Actively participate in 

coaching and 

professional 

development
• Tutor struggling students weekly

• Implement CAR model with 

fidelity

• % attendance at 

CAR coaching & PD
• # hrs tutoring offered

• % CAR elements 

implemented 
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• After school 

enrichment & tutoring
• Actively participate in 

tutoring

• Actively participate in 

monthly progress 

monitoring

• % attendance tutoring & 

coaching
• CAR students 

meet or exceed 

reading growth 

expectations for 

the school year

MID-TERM (2-5 yrs)

• CAR students meet or exceed 

grade level expectations for 

reading

• Non-CAR students in CAR 

teachers’ class meet or exceed 

reading growth expectations

LONG-TERM (5+ yrs)

• Graduate high school on time

CAR Logic Model



Course focuses on developing proficiency using research design principles & 
integrating analytic techniques to examine and evaluate the effectiveness of 
programs for improving student achievement.

Rationale:

• Student Achievement (RLA)

• Teacher Effectiveness

• Teacher Retention

• Program Evaluation Practice

Partnership: Evaluating Impact Together
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EDU 7318 Program Evaluation 



Reading Language Arts (STAAR)
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Student Achievement



Reading Language Arts (STAAR)
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Student Achievement



Evidence-based Literacy Practices (Teacher Effectiveness)
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Foundational Skills to Support Reading for Understanding in

K-3rd Grade (Foorman et al., 2016)

1. Teach students academic language skills, including the use of inferential and 

narrative language, and vocabulary knowledge. (minimal evidence)

2. Develop awareness of the segments of sound in speech and how they link to 

letters. (strong evidence)

3. Teach students to decode words, analyze word parts, and write & 

recognize words. (strong evidence)

4. Ensure that each student reads connected text every day to support reading 
accuracy, fluency, and comprehension (moderate evidence)



Teacher Retention
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Factors Impacting Teacher Retention

• Increased PD session attendance is a strong predictor of 

teacher retention (Luesse et al., 2022; Ovenden-Hope, 2018)

• Mexican American Special Education teachers in Texas-

prior hands-on experience “significant factor in retaining 

special education teachers…” (Lopez-Estrada & Koyama,

2010, p. 94)

• Advising and support are the strongest factors contributing to 

success in a paraprofessional-to-teaching program (Griener & 

Wellman, 2024)

Studies indicate that PD support contributes to teacher retention and the 

development of paraprofessionals into teacher-of-record roles.



Program Evaluation Practice
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1. What are the characteristics of teachers who 

participate in the PD provided by Catch Up and 

Read?

2. Are teachers who are served by Catch Up and 

Read’s PD demographically similar to those for whom 

the research suggests PD improves retention?

3. What are possible predictors associated with reading 

growth for students in grades 1-3 in the Catch Up and 

Read intervention?

4. How do Catch Up and Read’s environmental and 

social supports contribute to its ability to build the 

educator pipeline? 
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What are the 

characteristics of 

teachers who 

participate in the PD 

provided by Catch Up 
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Are teachers who are 
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demographically similar 

to those for whom the 

research suggests PD 

improves retention?
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Insights
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1. Building teachers’ skills and knowledge through an affirming, 

supportive climate and culture like CAR improves teacher 

retention.  

2. Increased retention of teachers who have participated CAR may 

increase their commitment to the teaching profession, thus 

remaining in Dallas ISD and building a teacher pipeline.

3. MAP growth met is the strongest performance of EOY 

performance while BOY, MOY fluency are significant but weaker 

predictors.

4. CAR is honored to collaborate to build the capacity of future 

leaders and to learn from third party (SMU). 

5. Additional data methods (QUAL) to understand the depth of 

Teacher PD participation and examine if participation is 

contributing to teacher retention.

6. Differentiated pathways for oral reading fluency may better serve 

lower-performing student groups

7. Data management and time are the largest constraint for  

rigorous analysis and evaluation



THANK YOU!

QUESTIONS



https://tinyurl.com/PD-SMU
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